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The goal of CALI** is to develop and
offer a model of state support to districts
and schools to support the process of
continuous school and district
improvement and to accelerate the
closing of Connecticut’s achievement

gaps.



CALI is a model based on the research
findings of Reeves, Marzano, McNulty,
Pickering, Pollock, Waters, Elmore,
Freiberg, Simpson, and others.

Their work provides evidence that schools
with student populations including high
rates of poverty and high percentages of
ethnic minorities can achieve high
academic performance.



Common characteristics of high-
achieving schools include:

Clear focus on achievement;

Standards-based curriculum that emphasizes the core
subject areas of reading, math and writing;

Frequent assessment of student progress and multiple
opportunities for student improvement;

An emphasis on non-fiction writing;
Collaborative scoring of student work; and
A positive and respectful school climate

CALA
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Accessing CALI

= Title | schools identified as being in need of
improvement and schools in Priority School Districts
can access CALI professional development for free

= Schools who are not eligible for free training can
register for a fee ($85.00 per day, per person for
basic training and certification training, except for
DDDM/DT, MSW, ETS, and CFA certification where
the charge is $2500.00 per session, per person).

= Any school can contact their local Regional Education
Service Center (RESC) or the State Education
Resource Center (SERC) as each has certified

trainers in all CALI modules
CALY
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CALI Professional Development

iIncludes:
FOR ALL EDUCATORS: = FOR COACHES & LEADERS:
Data-Driven Decision = Coaching Instructional Data
Making/Data Teams Teams
(DDDM/DT) = Coaching Effective Teaching
Making Standards Work Strategies
(MSW) = The Change Academy:
Effective Teaching Leading Change & Getting
Strategies (ETS) Everyone on Board
Common Formative = Classroom Data: Feedback,
Assessments (CFA) Follow up & Follow Through
Improving School Climate = School Improvement Planning
(1ISC) & No Child Left Behind
Scientific Research Based = FOR

Interventions (SRBI, also PARAPROFESSIONALS:

known as Response to = CALI Overview '
Intervention) CAL
\
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Levels of Training

= Basic training provides foundational
information

= Certification training allows participants to
turnkey basic training in a trainer of trainers
model (completing basic training is a pre-
requisite)

= Certification is offered in DDDM/DT, MSW,
ETS, CFA, ISC and SRBI



Daita-Driven Decision
Making/Data Teams*

* In this two-day basic training module, cause data
(adult actions) and effect data (student
achievement outcomes) are reviewed by district
leaders, building leaders, teachers and parents to
determine strengths so success can be replicated,
and areas in need of improvement so assistance

can be provided.

*Developed by The Leadership and Learning Center CA L g
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Dalta-Driven Decision
Making/Data Teams, cont.

=State, District, and School Data Teams are used to
monitor improvement plan implementation and efficacy.

*In Instructional Data Teams, teachers collaboratively
analyze data from common formative assessments,
identify strengths and weaknesses in student learning
and determine which instructional strategies will best
address students and learning objectives. Teachers
reconvene to analyze the effectiveness of the
iInstructional strategies selected and implemented at the

previous data team meeting.
CALA
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Coaching Instructional Data
Teams™

= |n this one-day training module, instructional
coaches and leaders who are responsible for
assisting with the implementation and continuous
support of Data Teams learn strategies on how to
coach educators through the Data Team process.

= Participants must have attended basic Data-Driven
Decision Making/Data Teams training before being
eligible to attend this module.

*Developed by CSDE and RESC/SERC Alliance



Making Standards Work™

= In this three-day basic training module, educators
learn how to collaboratively decide on Priority
Standards (also known as Power Standards) that
endure, give students leverage in other areas and
prepare them for the next grade.

= Priority Standards can be thought of as the posts
in a fence. Other standards are still needed to
keep the fence standing, but may not be as

critical.

*Developed by The Leadership and Learning Center CAL?
13
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Making Standards Work, cont.

= Priority Standards are “unwrapped” by teachers to deepen
their understanding and to identify what students need to
know and be able to do.

= Performance-based tasks are developed to enhance
Instruction and assess student learning.

= Rubrics to accompany tasks are created by teachers to
ensure that all teachers are using the same measure of
proficiency.

CALA
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Effective Teaching Strategies*

= |n this two-day basic training module, participants learn how to
utilize the 9 research-based instructional strategies that have the
greatest impact on student achievement as identified by
researchers Marzano, Pickering & Pollock in their meta-analysis of
35 years of educational research conducted by the Mid-Content
Research for Education and Learning, and endorsed by the
Association for Supervision and Curriculum Development.

= The research of Douglas Reeves has resulted in the addition of a
tenth strategy, non-fiction writing.

= Participants learn how to plan for and implement Effective
Teaching Strategies as part of the Data Team process.

*Developed by The Leadership and Learning Center
(866) 399-6019 www.leadandlearn.com ( : ﬁ I
15
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Coaching Effective Teaching
Sirategies™

= |n this one-day training module, instructional
coaches and leaders who are responsible for
supporting teachers learn practical strategies on
how to coach educators in the planning and use
of Effective Teaching Strategies.

= Participants must have attended the basic
Effective Teaching Strategies training module
before being eligible to attend this module.

*Developed by CSDE & RESC/SERC Alliance C ! Lg
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Common Formative Assessmenits”™

= |n this two-day basic training module, participants
learn how to construct common formative
assessments for use in Data Teams.

= Common formative assessments are used as
assessments FOR learning, as opposed to
summative assessments OF learning.

= Common formative assessments are aligned to large-
scale assessments, collaboratively designed by
grade level and/or content area teachers and are
administered prior to beginning a unit to inform
Instruction.

*Developed by The Leadership and Learning Center CAL?
i 17
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Improving School Climate to Support
Academic Achievement”

= |n this two-day basic training module, participants learn that
the quality of school climate is all about relationships, which
are determined by how well the people within the school
treat each other physically, emotionally, and intellectually.

= This module offers practical strategies including data
gathering on how to improve school climate to support
student achievement.

*Developed by CSDE & RESC/SERC Alliance C ! Lg
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CAL/I Overview for
Paraprofessionals™

= This one-day training module provides an
overview of the Connecticut Accountability for
Learning Initiative so that paraprofessionals are
aware of the goals and are equipped with
strategies to support classroom teachers.

*Developed by the CSDE CAL?
19



Scientific Research Based
Interventions™

= |n this two-day training module, school and district
teams will examine their current practices to determine
which SRBI components are implemented in the
school and/or district and which need to be developed.

= By the conclusion of the seminar, school and district
teams will understand the components of the SRBI
framework, examine their practices, establish priorities,
and set goals for the implementation of SRBI in their
district or school.

*Developed by CSDE

CALA
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Leading Change and Getting
Everyone on Board”™

= This two-day training module is for
iInstructional leaders who are leading change
efforts in schools and districts.

= This module provides participants with
practical strategies and simulated experiences
In leading change.

*Developed by the CSDE, Connecticut Association of Schools, and CAL?
21
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Classroom Data.: Feedback,
Follow up & Follow Through™

= This two-day training module is for instructional
leaders who are using data to drive educational
decision-making.

= Participants bring their own everyday data (e.g.,
lesson plans, attendance data, student portfolios)

and learn how to provide feedback, follow up and
monitor to ensure follow through with support.

*Developed by the CSDE, Connecticut Association of Schools, and Cooperative ‘ A I
Educational Services
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School Improvement Planning and
No Child Left Behind™

= This half-day module provides school and
district leadership with an overview of the
requirements of the No Child Left Behind Act.

= Participants will also learn a process for
developing school improvement plans with
embedded monitoring strategies Iin
collaboration with the school community.

*Developed by the CSDE 523



Connecticut Accountability for Learning Initiative
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Please contact:

Meghan G. Martins
Education Consultant

CSDE, Bureau of School and
District Improvement

(860) 713-6586
meghan.martins@ct.qov

or

Iris White
Associate Education Consultant

CSDE, Bureau of School and
District Improvement

(860) 713-6564
iris.white@ct.qgov

General Information:
www.ct.gov/sde

(Click “Teachers and
Administrators”, Click
“School Improvement/
Connecticut
Accountability for
Learning Initiative”)

Registration:
http://sdecali.net

CALA
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Topics for the Session

= School Climate™™

= Response to Intervention* (RTl) —

Scientific Research-based Intervention™
(SRBI)

= School Connectedness & Engagement
= The Nature of Respect
= Bullying

* Practical Strategies

= 26
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Session Objectives

= Participants will:

= Understand the impact of the quality of the school
climate on: the developing brain; academic
engagement; and student achievement

= Examine the implications of addressing school
climate in attaining Aolistic accountability ** and
alignment™* with RTI/SRBI

= Explore practical structures and strategies that
prevent and address student disengagement,
“bullying” and school violence by creating
physically, emotionally, and intellectually safe

learning environments é’}
- 7 : 27



Essential Questions™™

= What is the impact of a positive school climate on
student engagement? On student achievement?

= |In what ways does a positive school climate affect
staff engagement? Staff morale and trust?
Attainment of a professional learning community**?

= What can/should | do in practice to create a
positive school climate for the school community?
For students? For families? For peers?

CONMNECTICUT ACCOUNTABILITY
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Optimal Learning Requires Student
Engagement and Success
(Academic and
Social/Emotional/Behavioral)

OQur goal is to creale respectful, safe and caring
environments in the classroom and in the wider school
Community that nurture successful students...as learners
and as community members

“Learning is about...the three Rs -- relationships, relevance and
rigor.”

-- Dennis Littky



Key Qualities of the 3 Rs:
RelatiOnShipS (Karschney & Squires, 2005)

= Relationships

= Teachers know students so well that learning
opportunities can be tailored to the needs of each
individual

= Teachers model integrity and open-mindedness for
their students

= Teachers trust their students so well that they grant
them the moral authority to challenge them

= Teachers are committed to their own success, as well

as that of their students
_ 15;\730



Key Qualities of the 3 Rs:
Relevance (Karschney & Squires, 2005)

Relevance

= |nstruction is inherently meaningful and engages
students in multiple domains

= The learning community values and welcomes the
diversity of each student into the life of the classroom
and its community

= Learning activities develop within each student the
habits and curiosity associated with lifelong learning

= Assessments™* are meaningful to students and offer

them insights into their own learning éﬁ’



Key Qualities of the 3 Rs: Rigor

(Karschney & Squires, 2005)
= Rigor

= |nstruction is grounded in content that is complex,

ambiguous, provocative, and emotionally or
personally challenging

= Students are engaged in active participation,
exploration, and research

= Students set learning goals for themselves and
monitor progress toward academic excellence

= Students develop resilience, flexibility, and
confidence by facing academic challenges and
temporary classroom setbacks that are

opportunities for deeper learning é}
. v i : 32



Comer and Littky

“No significant learning occurs without
a significant relationship.”
James Comer, M.D., Ph.D.

“Yes, all schools must help kids gain
knowledge, (and) they must also help
them believe in themselves, believe In

others, and love learning.”

A
o 5
Dennis Littky ( :AL
_ . 33



Emphatic Focus on Rijgor

= Rigor is an essential (necessary) component of
learning

= Rigor is not sufficient to achieve high quality
learning
= |nconsistent with cutting-edge brain research

= “Plateau effect” in student achievement nationally is
testament

= Focus on student engagement (relevance and
relationships) has been lacking and is also

essential (necessary) |
CALY
o



P.#1

Recent Brain Research

= Hierarchy of Needs

* Food

= Shelter

= Clothing

= Emotional safety

= “Fight, Flight, Freeze Response”

= Deer in the road example

= Chemical and neurodevelopmental changes
= PET scans

= Long term memory affected
= Cortex changes

35
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Success For Students
In School

Single most important factor
determining success is
students’ perception that their
leacher(s) like(s) them

% 36
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The Role of Positive Climate on Optimal
Learning: Safe and Productive Schools

Core reason: create climate that ensures
every student is physically, emotionally and
Intellectually safe and has the optimal chance
for high academic achievement

Align practices with brain-based research on
creating learning environments that support
student engagementand attainment

Students must be present fo learn. . .it is a

necessary prerequisite
CALY
cenemcoear



Absenteeism and Academic
Success

= Learning requires that sfudents be in class
= Absent because of sickness
= Absent because of “vacations”
= Absent because of being fearful
= “Opt out” to visit the nurse or guidance

= Learning requires that educators be present,
available and use engaging and ethical
teaching methods (holistic accountability)

= 38
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A Statistical Perspective

= Every day in the U.S. 160,000 public school
students stay home out of fear of being
“picked on”

= Between 5% and 30% of students engage in
“bullying” behavior in the school context

= Between 5% and 30% of adults engage in
“bullying” behavior in the school context

= 39
CONNECTICUT ACCOUNTABILITY
FOR LEARNING INITIATIVE



The Elephant in the Room

= Holistic accountability requires that adult
behavior, classroom methods and other
Interpersonal actions be evaluated with
respect to:
= |nstructional methods and outcomes
= Environmental and behavior management

= Treatment of others: students,; families;

and colleagues |
CALA
e



“I've come to a frightening conclusion that | am the
decisive element in the classroom. It’'s my personal
approach that creates the climate. It’s my daily
mood that makes the weather. As a teacher, |
possess a tremendous power to make a child’s life
miserable or joyous. | can be atool of torture or an
Instrument of inspiration. | can humiliate or humor,
hurt or heal. In all situations, it is my response that
decides whether a crisis will be escalated or de-
escalated and a child humanized or dehumanized.”

Haim Ginott, Teacher and Child

CONMNECTICUT ACCOUNTABILITY
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Table Discussion

First: Read the Haim Ginott quote

Second: Reflect on the notion of this

“el ephant 1 n the roiq
adult actions toward others)

Third: Reflect with your colleagues both
what intrigues you as well as what

terrifies you about these components
Finally: Be prepared to report out

L 42
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Connecticut Accountability for Learning Initiative (CALI)
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Response to Intervention:

Federal Definition
(Rtl) is the practice of:

1. Providing high-quality instruction and
Interventions matched to student needs
and

2. Using learning rate over time and level of
performance (response data) to:

3. Make important educational decisions.

CALé‘;’



1.

Rtl emphasizes prevention in that it Is
strongly predicated on the presumption
that ALL students have comprehensive
access to such universal practices as:

High-quality, rigorous, developmentally
appropriate curriculum™; [Rigor]

High-quality, relevant, developmentally
appropriate instruction Implemented with
fidelity; [Relevance]and

A school and classroom climate

| Relationships/wherein:
a) All staff, students, and families feel welcomed, safe, and
valued;

b) Students’ basic social-emotional needs are recognized and
addressed through staff-student interactions; and

c) Expectations, skills, and rules of conduct are CAL
identified, modeled, taught, and practiced

FﬁNhTfTH’I TA(FI.’?[Ih.TM!-]H'I"r’
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Connecticut’s Rtl Framework: Scientific

Research-based Interventions
= What are the Components of SRBI?

= |[mportant components of SRBI include the following:

= Core general education curricula that are
comprehensive in addressing a range of important
competencies in each academic domain and that
are research-based as much as possible (i.e., to
the extent that research exists to inform their
selection or development).

= A school-wide or district-wide comprehensive
system of social-emotional learning and behavioral

supports. éﬁ,
46
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More Components

Strategies for assuring that educators are modeling respectful and
ethical behaviors, fostering student engagement/connectedness to
school and assessing the quality of the overall school climate so that the
students experience physical, emotional and intellectual safety.

The use of research-based effective instructional strategies both within
and across a variety of academic domains.

Differentiation of instruction for all learners, including both high and low
achievers and English Language Learners (ELLS).

Common assessments of all students that enable teachers to monitor all
students’ academic and social progress and identify those who are
experiencing difficulty early.

Early intervention for academic and behavioral difficulties to help prevent

the development of more serious problems.
547
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And More Components

= Educational decision-making driven by data®* involving students’
growth and performance relative to peers; data are carefully and
collaboratively analyzed by teams of educators (data teams), with the
results applied not only to inform instruction for individual students,
but also to evaluate and improve core general education practices
and the overall efficacy of interventions.

= Several tiers of intervention as part of the general education system,
with increasing intensity and/or individualization across tiers.

= A systemic approach to core educational practices, in which teachers
within a grade use the same sets of common assessments for all
students, address the same curricular competencies, and share the
same behavioral expectations; assessments, curricular
competencies, and behavioral expectations also are

well-coordinated across grades. é;}
, 48
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SRBI also emphasizes early intervention
which includes prevention in that its
iImplementation relies on developing:

Universal screenings three times per year to monitor
responsiveness to universal supports /n7 all identified areas
Formative assessments™” /n all identified areas to identify
conditions which enable students’ desired learning outcomes and
identify inhibiting factors

A multi-tiered model of service delivery /in all identified areas
wherein academic and social-emotional-behavioral interventions
can be developed and provided with increasing levels of intensity
as needed

A collaborative problem-solving process /in all identified areas
that allows for data analysis, hypothesis development, and
progress monitoring™*.

CALA
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SRBI: Three Levels of Prevention

(Inoculate the system, before treating individual cases)

= Tier I

= Systems of instruction and supports for 100% of
settings and students; necessary

= Tier II**

= Targeted systems of instruction and supports for
the 20% of students for whom Tier | is necessary,
but not sufficient

= Tier lII**

* |Individualized systems of instruction and supports
for the 5% of students for whom Tiers | & |l are

necessary but not sufficient CAL 05‘37



Prevention and Intervention:
Inclusive of Tiers I, Il & Il

= Prevention: to be ready, pro-active and
anticipate circumstances that will hinder
potential concerns before they happen

= Aligns with Tier | practices

= |ntervention: to enter in or come between two
or more individuals or circumstances affer
something has occurred
= Aligns with Tiers |l & Il

=) 51
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Essential Elements of a Successful
SRBI Approach

School-wide universal (Tier ) screening mechanisms
(including surveys) Reading, Math, School Climate

A multi-tiered model of service delivery characterized by
high-quality practices that are differentiated to address
learners’ needs (action plans)

A collaborative problem-solving process to refine practices
as needed based on data (refining action plans)

Progress monitoring using formative assessments that
determine learner rates, levels of performance and quality
of the school climate

Appropriate implementation of identified interventions |

(fidelity™*) CAL é}

CONMNECTICUT ACCOUNTABILITY
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SRBI: School Climate

= Tier |I: Creating a safe and respectful environment that
benefits ALL students
= Qur primary focus in this CALI module
= GOAL: 100% of the school community will be safe

= Tier ll: Targeted interventions for those 20% of the
student population where Tier | practices are necessary
but not sufficient

= Further attention to these students required (not this module’s focus)

= Tier lll: Intensive and specific practices for the
remaining 5% of the student population not yet
responding to Tier | & Il practices

= Further attention to these students required -
(not this module’s focus) CAL
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The Prevention-Intervention Continuum of School-Based Practices to
Enhance Optimal Academic, Social, Emotional and Behavioral Competence to
Ensure Physically, Emotionally and Intellectually Safe Learning Environments

Individualized practices: systems of
instruction and support for the 5% of
students for whom both universal &
targeted practices are necessary
but insufficient

Targeted practices: systems of
instruction and support for the 20%
of students for whom universal
practices are necessary but
insufficient

Universal practices: systems of
instruction and support across
ALL (100%) settings and students

CAL

Adapted from OSEP Effective School-Wide Interventions CONNECTICUT ACCOUNTABILITY
FOR LEARNING INITIATIVE
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The Prevention-Intervention Continuum of School-Based Practices to
Enhance Optimal Academic, Social, Emotional and Behavioral Competence to
Ensure Physically, Emotionally and Intellectually Safe Learning Environments

A: Collaborative Problem solving
process

B: Data-driven decision making

C. Academic and social emotional-

behavioral practices for ALL
students that frame the quality of
the school climate

D: Evidence-based practices and
interventions
E: Explicit instruction of academic

skills and social emotional -
behavioral competencies
F: Culturally responsive and
developmentally appropriate

CAL

Adapted from OSEP Effective School-Wide Interventions CONNECTICUT ACCOUNTABILITY
FOR LEARNING INITIATIVE
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Three-Tiered RTI Model
Arizona’s depiction

ALL
Students

SOME
Students

a FEW
Students



Successful Implementation of SRBI
Practices and Procedures Requires:

= The capacity to differentiate instruction™;

= A problem-solving framework that uses
appropriate datato make necessary
changes in practice; and

= Access to practices that align with
identified goals and benchmarks™*

=) 57
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Differentiation vs.
Individualization

= Differentiated Instruction:

= Change Aow curriculum is delivered so
that it can be accessed by all students

= |ndividualized Instruction:

= Change in instruction and/or curriculum
to align directly with students’ ability
levels

= A//students can learn the same content and

standards é'}
=3 58
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Connecticut Accountability for Learning Initiative (CALI)

P,
\'\\:ﬁ?’ SCIENTIFIC os/,./l’
C _BASED IN
& " = TERVE"’"O% e ,
NG C
§ %
6, / DATA- omvm\ > / PRIORITY \\. R4
Q & \DECISIONMAKINC ' \ STANDARDS /" e
oe \._- . _/ A __// ?3\
~ — - =
g s €A b
u s | ~/  IMPROVED  \_ suwousos / ?g .
E 4 ~ STUDENT LEARNING “‘*"" 7 ‘;“
g8 &  THROUGHHOUSTIC ' 245
-
- /" comuon > ACCOUNTABILITY /~ common ™\ = A
b POST | FORMATIVE | :
) \ASSESSMENTS / \_ ASSESSMENTS / 2
S — Sy 2,
% e o
\& /ﬁcmu&cu% ‘qe
{ STRARGISS ) DATA TEAMS L&y
3, ) £
% " i S
6‘\'. O\'
%, LEADERSH\? S
< SCIENTIFIC N“oﬂ" 6\@"’

CONNECTICUT ACCOUNTABILITY
FOR LEARNING INITIATIVE



Table Discussion

= \What /S “school climate”?

=Explore with your colleagues
what this means

*\WWhat does school climate look,
sound and feel like?

*Be prepared to report out

= 60
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The Quality of School Climate:
It is A// About Relationships

= Determined by: how well the people within
the school treat each other

= Physically
= Emotionally

= Intellectually
= Actions Student —— Student

Adult «<— Adult
Adult «— Student

= Verbal and non-verbal exchanges
= Tone of voice
= Use of inherent power advantages



“School climate is ‘much
like the air we breathe’ — It
tends to go unnoticed until
something Is seriously
wrong.”

Jerome Freiberg, 1998

= 62
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Levels of School Climate

= Persona
= Adult — Adult
= Adult — Student
= Student — Student
= Classroom
= School
= Community




Why “School Climate” ?

Issues with nomenclature

= “Character/Moral Education”

= “Values Clarification”

= “Citizenship” and “Religious Education”

Politically correct: everyone is supportive
No one questions the “content” of lessons

Not a separate subject - integrated into all
subject matter

School Climate s Conflict Resolution

ul 64
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A Positive and Respectful School
Climate is one that is physically,
emotionally and intellectually safe
for a// school community
members... which is the
antithesis of a school that is
“violent”
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Safety vs. Violence: A
Continuum

= Early manifestations by students and/or
adults
= Exclusion
= Teasing
= Name-calling
= Ridicule
= Sarcasm
= Threatening and/or Real/ “bullying” behavior

= Extreme physical violence
= Homicide

= Suicide ( :AI ’é}
% 66
CONKNECTICUT ACCOUNTABILITY
FOR LEARNIMNG INITIATTVE



U.S. Department Of Justice
1997 Research

= Violence in middle and high schools

= Largest proportion of student to student
violent incidents began with a relatively
minor affront
= Teasing
= Name-calling
= Exclusion

= Escalation from minor affronts to more

serious acts é}
=3 67
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Dangerous “Weapons” In School:
Direct Negative Impact on Learning

* Words! The silent and most devastating
weapons used by school community members
* Putdowns and slurs
= Degrading language heard daily by 90% of
school community
= Girls/women
= Gay/lesbian/bi-sexual/transgender individuals
= Special education students
= Racial groups
= Religious groups

8

éﬁ:
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Verbal Harassment: Its
Uses

= Most frequent/common use of slurs, put-
downs and degrading/mean-spirited language

= No intentto hurt or wound anyone else

= Using language they have heard and used
habitually

= Less frequent use of slurs, put-downs and
degrading/mean-spirited language
= /ntentional and mean-spirited
= Purposeful way to hurt or wound another

= 69
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Where Students See, Hear and Learn
Hurtful Language...The Culture

= From family members and additional mentors

= Coaches
= Leaders

= From popular culture
= Media
= |dols/celebrities

= From other young people
= Role modeling is a powerful influence

= Capacity to escalate
= From words...

= To threats...
= To physical assaults CAL



Discriminatory Messages
Heard By Students

* |n recent research, students and teachers
reported:

80% of respondents heard homophobic names used by both
staff and students frequently or sometimes

Only 14% reported that someone intervened always or most
of the time with homophobic language use

65% of respondents heard racially or ethnically offensive
names used by both staff and students frequently or
sometimes

Only 27% reported that someone intervened always or

most of the time with racially or ethnically éﬁ’

offensive language use



Other Negative Messages
Heard By Students

= Average parent spends 12 72 minutes per day
speaking to his/her child

= Of this time, 8 72 minutes are spent in discouraging
communication

= For every positive comment:

= Elementary school students receive 3 negative
comments

= Middle school students receive 9 negative
comments

= High school students hear 11 -17

negative comments C A Léﬁ?
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Responding To The Problem:
Band-Aid Approaches to “Safety”

= Focus on “safety” is nofa focus on Climate

= Security Devices
= Cameras
= Metal Detectors
= |D Tags
= Clear or Netted Book-Bags
= Locker Restrictions

= Profiling Software C AL g’



Results of Band-Aid
Approaches Used Exclusively

= Such approaches to school safety, when
used exclusively, lead to such student
perceptions as:
= They are unsafe in the school
= The school is a repressive environment
= The school is a hostile environment
= Students are basically prisoners in the school
= There is good reason to be fearful while at

L 74
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Student Voices

= “Too much security makes you wonder
whether it [school] is safe...”

= “When | get up to go to school in the
morning, | don’t want to feel like I’'m going
to a correctional facility.”

=) 75
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Successful School Climate
Improvement Requires:

= Systemicallyimplementing a comprehensive
prevention/intervention continuum of practices

(Tiers |, 1l & I1)
= Teach and model school-based expectations for
conduct

= |dentify interfering behaviors early
= Manage these behaviors appropriately

= Such behaviors must not be overlooked or
ignored

= Appropriate continuum of support (medical, social
and/or psychological) should be identified and

CALE
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Changing Social Norms

Children who come from aggressive environments
Interpret what they see as normalbehavior

Altering what kids experience as being normal
behavior

= Modeling

= Life experiences in home/school/community
environments

= Media

Altering what older children believe is normal
behavior

= Not “cool” to fight, smoke, drink, do drugs, etc.

Long term and never ending effort C é}
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Role-Playing Activity

= Administrator with student:

= Student is sent down to the
office for being “disrespectful”
after an escalating verbal
exchange in math class

ul 78
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Administrators MOST Difficult
Task: The Adults

= Recognizing and confronfing inappropriate
adult interpersonal conduct
= Words
= Actions
= Abuse of power
= Non-verbal exchanges
= Unfair/biased treatment



Role-Playing Activity

= Administrator with teacher:

= Administrator has a meeting with
English teacher for documented
use of repeated sarcasm and
ridicule with some students, while
showing favoritism to a select few

= 80
CONNECTICUT ACCOUNTABILITY
FOR LEARNING INITIATIVE



Activity

= From what you have heard in the media and
other conversations you might have had...

= Are there any common factors that those who
have engaged in the horrific “school shootings”
share?

= If so, what are they? (Use Post-It Notes)

= What might this have to do with school climate?
(Use Post-It Notes)

= Group examination CALé’}
L



Columbine As Crucible . . .

= Since 1974, 65 school shootings have
occurred:

1970s 3 shootings
1980s 5 shootings (1 per year from '85 —’89)



..And This Decade

= 2000 4 shootings
= 2001 6 shootings

= 2002 2 shootings
= 2003 3 shootings
= 2004 0 shootings
= 2005 2 shootings
= 2006 4 shootings
= 2007 5 shootings
= 2008 3 shootings (to date)

CALY
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School Shooters:
What They All Share

= Five necessary (not sufficient conditions)

= Marginalized by their peers
= Teased, ridiculed, excluded, etc.
= Subjected to homophobic slurs
Under the “radar screen”
= Marginalized by the adults who could have helped them
= No caring adult they could count on
Personal problems
= Mental health conditions
= Family instability
Very rigid parameters for being acceptable
= Being “different” is not acceptable

Easy access to guns C AL g
i\ 84
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Video: “Roots of Violence,” the
Voices of Children

60 Minutes |l
Elizabeth Farnsworth
20/20
“A Class Divided”



“Perception Is Reality”

= Student’s viewpoint counts

= Parent/Guardian viewpoints must not
be immediately dismissed

= Adults’ (in school) perceptions about
relationships with and/or experiences
of students may not necessarily be

representative of reality
CALA
T



The Nature Of Teasing

= Good Teasing
= Where everyone involved feels respected

= Only appropriate when everyone is included
= "audience” won’t understand

= Unintentional Bad Teasing

= Where the teaser doesn’t intend to hurt the
other’s feelings

= Intentional Bad Teasing

= Where the teasing is used to put the person
down and/or silence the target

= Vehicle of social climbing CALé}
_ "' . 87



Hey, Calvin,

PEOPLE WHO GET NOSTAGIC
ABOUT CHiLDHOOD WERE.
OBVIOUSLY NEVER CHILDREN.

< CALY
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Lessons From Calvin & Hobbes

= Most of us have experienced Calvin’s fate

= Children need to know that adults have
experienced teasing, name-calling, exclusion
and physical aggression

= Children perceive that adults don’t understand

and/or care about these issues
) 15;\789



Research On
Playground Supervision

= Adult perceptions of successful intervention

= Adults believed they were intervening in 50% of
iIncidences

= Adults actually intervened in approximately 20% of
iIncidences

= When effectiveness of intervention considered, it fell to
12-15% of incidences

= Children’s ability to intervene successfully is
significantly higher than adults

= Effective student intervention was double that of adults

= Lessons learned from research
= Adults need to listen and intervene more often

= Adults need to empower students to
iIntervene CAL

90
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“Negligent Privacy”

“Negl i1 gent privacy occurs wh
monitor children do not remain vigilant and unwittingly

provide the opportunity for victimization to occur.

Negligent privacy can occur on a playground filled with
second graders, in a crowded high school cafeteria,

during a youth group camping trip or even 10 feet away

from a teacher in a classroom. Simply put, negligent

privacy occurs when adults are not paying close attention

to children under their <care

Weakfish: Bullying Through the Eyes of a Child by Michael Dorn, p. 62

Safe Havens International, Inc.

www.safehavensinternational.org ( A Lé}
. 91
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Adults Often Ignore
“Bullying” Behavior

= Adults in school do relatively little to stop
bullying behavior at school

= Adults overlook or wait to intervene when
Initial instances of mean behaviors or
language occur

= Adults in school who are physically
present during acts of meanness

= Uninvolved or ignored 71% of observed

incidences éj}
=1 9
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Video: Social Cruelty



P.#2

Table Discussion

= Begin to review the “School
Climate Inventory”

= Choose something on which to
focus with your colleagues

= Be prepared to report out

L 94
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If Only It Was This Easy!




What is “Bullying”?

= “Bullying” is a public activity needing a
stage on which to perform...when the
audience iIs not there, the show closes

= Power imbalance

= |t's about power and not about confiict

= Conflict resolution and peer mediation are
not appropriate as means of addressing

bullying
COMMECTICUT ACCOUNTABILITY
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Typical Classroom Power

Continuum
t(eacher) t T
N A\ A\
gl s 1
Child) c c



Current Connecticut “Bullying”
Legislation: Local Accountability**

= Requires Boards of Education to develop and implement a policy on
“buIIylng” by February 1, 2003; Amended in July 2006 and July 2008

= Policy must enab/e anonymous reporting from students or writfen
reports from parents/guardians

= Requires school personnel to inform students yearly on procedures for
reporting bullying allegations

= Requires school personnel to notify administrators in writing when
they witness or receive reports

= Requires administrators to investigate all written reports

= Maintain a public list of number of verified acts of “bullying” without
specific names

= Create case-by-case intervention strategies for dealing with bullying
including language in the student code of conduct

= Require notification of parents/guardians of all student involved in
verified incidences of “bullying” which must include the

school response & consequences including
invitations to meet C AL
! 98
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Clarity And Follow Through

No “ bul | y-hanagsimenbpplicya n t
will be fully effective If students, faculty,
staff, parents and administrators are

not aware of the policy and do not
understand Its major components.

Once fully understood, there must be
clear, consistent and relentless
follow through

= 99
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What Is “Bullying”
The Difficulty With Definition

No standard or consistent definition

= Most involved acts of harassment or intimidation that continue with
regularity for a certain period of time (usually six months or more)

Wideness or narrowness determines how many children involved:
5% - 30%
Sample definitions:

= “Intentionally harmful behavior that occurs repeated over time.” JAMA
research study

= “Any overtacts by a student or group of students directed against another
student with the infenfto ridicule, harass, humiliate, or intimidate the other
student while on school grounds, at school sponsored activities, or on a
school bus, which acts are committed more than once against any student
during the school year. (My italics)

= Such policies may include provisions addressing bullying outside of
the school setting if it has a direct and negative impact on a student’s
academic performance or safety in school.” Public Act No. 08-160

(replaced CGS 10-222d) éﬁy
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‘BULLY’ and ‘BULLYING’ are OUT!!!
“MearT |Is A Better Way To Go

Any act of aggression by peers [or adults] that compromises
the safety of the person being targeted for that aggression in

any way has a tremendous and lot@sting negative impact
on a student [or adult].

In various studies, 80% of students claim to have been
harassed or abused by peers.

Fun 1 s only fun 1 f everybody
Even without malicious |1 ntent
excludes, 1 f 1t frightens, 11t

safety. Jane BluesteinCreating Emotionally Safe Schools

CALA
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Honor the “Spirit” (intent) of the
law, not merely the “Letter” of
the law to create truly physically,
emotionally and intellectually
safe and positive learning
environments for every single
school community member,
student and adult alike.
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FOR LEARMIMG INITIATIVE



Known Risk Factors:
Everyone Is Affected

= Mean Individuals
= More likely to experience failure and crime

= Targeted Individuals

= More likely to be socially isolated and
depressed

= Those individuals who are “bystanders”
= Experience guilt and trauma over feeling

powerless L éﬁ?
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Targets Of “Bullies” Are
Vuinerable

A public activity requiring a willing audience
= Active: “egging on”, laughing, etc.

= Passive: standing by watching, but not
encouraging

Power struggle

Relationship between the aggressor and target
IS always uneven

Boys identify those they do not know or like
Girls identify those within their friendship

circles é}
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DENNIS THE MENACE Hank Ketcham

“Whatever happened to ‘boys will be

| (CALL

i1 105
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The Boy Code: The
Gender Straightjacket

“Boys will be boys”
“Boys should be boys”

Shame for expressing feeling and emotions
other than anger and aggression

= Violation of male stereotypes

= Great fear of embarrassment and humiliation

feeling stupid or foolish éﬁ;
_ 1i~ . 106



Act Like A Man: The
Boy Code

Weak
Unathletic
Sensitive

Ma maos
Trying too hard

Strong Funny
In control Aggressive
Money Tough
Ccary Athletic
Girls Confident

Rosalind Wiseman, Queen Bees & Wannabes

Gay

Acts like a girl
Geeky/Nerd
Cries

% 107
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The Girl Code

* Thin
" Pretty
* Nice
= No fighting
*No arguing
*No overt expression of conflict

&% 108
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Act Like A Woman: The
Girl Code

Shy Pretty Happy TO_O |
Confident Money opldnlonated

Fat . Thin ar! cause
Hangs out with oriented

right guys In Control
Ache Nice on the Popular

Ga
outside Athletic y

Rosalind Wiseman, Queen Bees & Wannabes ( :ALé}
100
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Girls: Relational Aggression
(Ruining Relationships)

= Act out anger laterally because they cannot easily
challenge the male/female hierarchy

= The choice of popularity
= Wish to be part of the group
= Fear of being isolated, shunned and alone
= The choice of status
= Target
= Perpetrator
= Fear of being targeted themselves for steppi

in to help other targets CAL



Popularity: Two Sides Of
The Coin

= Good Popularity: Teach THIS concept

= When a student is genuinely liked because
she/he is nice to everyone

= The legacy of Alex

= Bad/’Evil” Popularity: Getting noficed
= “She/he is the meanest to everyone”
= “People live in fear of her/him”
= “She/he has all the power and she/he will

7
crush you éﬁ?
Sy 111
COMMECTICUT ACCOUNTABILITY
FOR LEARNIMG INITIATIVE



Traditional Adult Reaction To
Relational Aggression

= Falls beneath the radar screen
= “They’re just/really friends”

= No desire to discipline popular girls
= True for boys as well

= Dislike for targets

= This is just a “rite of passage”

= Normal, thus acceptable, behavior
= |solating and protecting the target

N 112
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Solutions Through Conventional
Wisdom: Not Working

= Peer and adult mediation
= Mean individual relishes the attention
= Target fears retaliation and will not be honest

=  Simple “advice” interventions with targets; telling them to:
= Build confidence
= Walk away
= Be more assertive
= Build self-esteem

=  Simple “advice” interventions with those who are mean
= Counsel to explain and chastise (“you know better!”)
= Discipline without educational intervention

= Ignore the majority of the middle: the bystanders

= Feel “stuck” and powerless C q L é,}
= 13
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Addressing Those Who
Are Mean

Apply appropriate identified disciplinary measures
from policies

Respond quickly and firmly to any retaliation toward
targets and/or witness(es)

Enforce policies consistently and fairly

= Students believe honor students, athletes, and students with
positive relationships with adults receive less severe
punishment than known “bullies”

Inconsistent application leads to diminished school
connectivily:
= Distrust in faculty

= |ncreased cynicism
= Decreased willingness to follow school rules ( : A L
= 1
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The Power Of
Connection To School

“When students feel they are a part of
school, say they are treated fairly by
teachers, and feel close to people at

school, they are healthier and more likely
to succeed.”

“Improving the Odds: The Untapped Power of Schools to Improve

the Health of Teens.” April 2002 ?\7
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The kid is a thread and the school is like a fabric,
and you want to weave that kid into the fabric.
You want to make it so that he has a vested
Interest in the patterns that the fabric of the
school makes. You don’t want him to be like the
piece of lint on the side. You need fo weave the
student into the dynamic of the school and make
him inferested In, make him respect, the
workings of the school, rather than see it as just

another opportunity to show his defiance
-- Adit



Connections To School

= Research from The National Longitudinal Study of
Adolescent Health has shown a strong association
between school connectedness and every risk
behavior studied.

= Students who feel connected to school
are less likely to use substances

= Students who feel connected to school experience less
emotional distress

= Students who feel connected to school engage In less
violent or deviant behavior

= Students who feel connected to school are less likely to

become pregnant
CALA
i | 1
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School Connectedness:
Simple Measures

= | feel close to people at this school
= | am happy to be at this school
= | feel like | am part of this school

= The teachers at this school treat
students fairly

= | feel safe (physically, emotionally
and intellectually) in this school



Connections Among Children
And Adults In School

= Perception is Reality

= Typically, only 20% — 25% of students
feel that they have an adult in school
who they could talk with about important

matters

% 119
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Factors Associated with School
Connectedness: THE SCHOOL

= School size mattered (larger than 1,200
students matters)
...classroom size did not

= School type is not associated with
connectedness
...public, private, parochial

= Location of school is not associated with

connectedness
...urban, suburban, rural é}
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Factors Associated with School
Connectedness: SCHOOL POLICIES

= No single school policy was associated with
connectedness
= A climate of harsh discipline is associated with lower

school connectedness

= |tis possible to write policies to make connectedness nof
happen

= Zero tolerance policies tend to be unevenly applied
= The more punitive the policies, the less connected

students feel
vy
CALA
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Factors Associated with School Connectedness:
SCHOOL CLIMATE & CLASSROOM
MANAGEMENT

The single strongest association with

connectedness was school climate

Kids feel engaged when the classroom environment
IS seen as a safe place

1) Physically
2) Emotionally (no peer cruelty/bullying)

3) Intellectually/academically (no ridicule for
taking academic risks: not made to feel a

failure ...this is often the least attended to

L 122
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Characteristics of Well-managed
Schools and Classrooms

= Expectations are clear for individual
responsibility and conflict resolution

= Teachers consistently acknowledge all
students

= Students are actively involved in classroom
management

= Discipline is authoritative not authoritarian

= Social integration of students is structured
= Not left to complete student choice...teacher

facilitated éﬁ?
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Students Left

Cliques

itation

Without Adult Fac

.L..
U
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Healthy

Friendship Groups

and Diverse Interactions

CONNECTICUT ACCOUNTABILITY
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Level of Emotional
Distress (SD Units)

Students Who Feel Connected to School
Experience Less Emotional Distress

l .5 =B (.—
5 Emotional Ditress
L b I Suicide
0.5+
b
&l
B =5
0 o b =7 —
@
'0.5 Tige
0 1 2 3 4
Not at All Very Somewhat Quite Very
Connected Little A Bit Connected

Level of School Connectedness

CALA
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Percent Ever
Pregnant

Students Who Feel Connected to School
Are Less Likely to Become Pregnant

24

22 -

20 -

18-

16

14 -

12

0
Not at All
Connected

—

I 2 3 4

Very Somewhat Quite Very
Little A Bit Connected

Level of School Connectedness
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Students Who Feel Connected to School
are Less Likely to Use Substances

1.5
Frequency of
- Alcohol
g il [ Frequency of
a Cigarettes
§ =~ F [_] Frequency of
33 Marijuana
Ac
- o= | 05
ol
59
o B "
>
(1 =
& =
W= 5 ! 2 3 4
Not at All Very Somewhat Quite Very
Connected Little A Bit Connected

Level of School Connectedness
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Level of Yiclent ar Deviant

Behaviar (SD Units)

Students Who Feel Connected to School
Engage in Less Violent or Deviant Behavior

15
[EDeviant Behavior
1.25
b @ Violence
0.75 F
0.5
0.25
0
-0.251
-0.5-
0 | 2 3 4
Not at All Very Somewhat Quite Very
Connected Little A Bit  Connected

Level of Schoel Connectedness
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“‘Empathy” As True
Antidote For Meanness

Having compassion for others
= |ncludes animals and property

Being able to perceive the feelings of
others

Learning to be empathic diminishes levels
of meanness

Core concept in both emotional and social

intelligence éﬁ’
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Deal With the Mean Individual:
Do Not Blame the Target

= |solate the mean individual
rather than protecting the target

= The aggressor must earn the
right to rejoin the social group

= Long term: help them develop
empathy toward others é}



Activity
End of Day One

Use Colored Cards

1) | 1 ked...
2)  wi sh you woul d...
3 want you to kno

L 132
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Day Two: Opening
Discussion

How are we doing?
Reflections and any
“Ah Ha” t ho

% 133
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P.# 3

Essential Components of Successful Learning and Teaching

High Quality Curriculum

= Aligned with standards

= Curriculum engages higher-order
thinking

= Interdisciplinary connections

= Curriculum-based assessment that

informs instruction

Motivated
Learners

Addressing Barriers to Learning

Foster resiliency
Meet basic needs

School-family-community partnerships
Anti-bullying policies and practices
Character education

Student Assistance Teams

Special Education

Research Based Instructional
Practices that Promote Student
Engagement

An effective Prevention/ Intervention Continuum

Promote healthy school climate and culture

Brain-based
Multimodal
Differentiated
Authentic

Connected to outcomes
Inquiry-based
Collaborative
Student-centered
Relevant

CONNECTICUT ACCOUNTABILITY
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P.#4

ADDRESSING SCHOOL CLIMATE THROUGH AN
RTI/SRBI APPROACH

Universal Supports for ALL Students, both School-wide and Classroom-Specific
(Tier I: Primary Prevention)

* Classroom
G interactions that
O meet students’ basic
social-emotional needs
* Positive staff-student
relationships wherein
expectations for conduct
are modeled
« Positive staff-staff relationships
wherein expectations for 25%
conduct are modeled and 40%
facilitated for student-student 259,
relationships
» ALL staff responsible 10%
for ALL students
« Meaningful
family
involvement

- Identify, teach,
model, and practice
rules and expectations
for conduct

- Use problems to

facilitate application of

problem-solving skills

« Environments that promote
cooperation and success

* Periodic (3x/year) screening
for risk factors

* Monitor-and facilitate—

Logical, cooperation with

learning-based expectations

developmentally

appropriate

consequences

Sources: Blankstein, A. (2004). Failure is NOT an Option. Thousand Oaks, CA: Corwin; Boynton & Boynton
(2005). The Educator’s Guide to Preventing and Solving Discipline Problems. Alexandria, VA: ASCD; Jensen, E.
(1998). Teaching with the Brain in Mind. Alexandria, VA: ASCD; Littky, D. (2004). The BIG Picture: Education is

Everyone’s Business. Alexandria, VA: ASCD; Wood, M. (2007). Teaching Responsible Behavior. Austin, TX: Pro-
Ed.

CALY
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P.#5-6
Enhancing School Climate Using the Circle of Courage

Generosity

Independence
Buibuojag

Mastery C AL

CONNECTICUT ACCOUNTABILITY
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The Circle of Courage

= Enhancing school climate by meeting
students’ basic psychosocial needs

= Belonging

= Mastery

* Independence
= Generosity

137
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P.#7-9

Students’ Basic Needs: How
Do We Know?

= |dentify a student about whom you have
social/emotional or behavioral concerns

= Read the descriptions of basic needs

= Complete “Screen for Risk Factors that
Inhibit School Success” on the identified

538
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P.10-11

Table Discussion

= Share at least one insight you learned
about the student by engaging in this task

= Brainstorm possible strategies for meeting
the student’s need in a healthy way that
contributes to school connectedness

= Be prepared to report out

L 139
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The Circle Has No Place for you:
Suspensions Used For Discipline

= Suspension is an appropriate consequence
for use in school under certain circumstances

= Over 70% of suspensions are for “non-
dangerous” behaviors
= Excessive tardiness
= Skipping class
= Use of profanity
= “Disrespect”

= Insubordination CALéﬁ?
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The Conflict Cycle

feelings
trigger
behavior

stress behavior
arouses incites

4 )

Students’
self-concept

and/or + S T RESS

:Erl?ggnm feelings others
\ J
‘ others l
increase
stress

CAL{
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The Conflict Cycle May
Result in Suspension

= Unbroken, the Conflict Cycle can spiral into a crisis.
= Disengaging from the Conflict or Stress Cycle:

= Adults can learn to deal with students’ challenging
behaviors by first, recognizing that the cycle has begun,
and then, de-escalating the conflict cycle. This requires:

= Being in touch with one’s own feelings.

= Recognizing that one’s own negative, angry, depressed or
discouraged thoughts, feelings or behaviors may be reactions to
these same thoughts, feelings, or behaviors in the student.

= Decoding the student’s feelings.
= Supporting the student’s feelings but not the inappropriate behavior.

From: Long, N., Wood, M., & Fescer, F. (2001)

Life Space Cirisis Intervention: Talking with Students in Conflict. A L
Austin, TX: PRO-ED
= 42

1
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In Connecticut . . .

In 1998-1999 and 1999-2000, as is true
nationally, in Connecticut minority
students and students with special

needs are disproportionately suspended

and expelled

i, 143
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The Demographics Of Suspension And
Expulsion In Connecticut

Population 1999-2000 1998-1999
White (71%) 63,977 66,490
Hispanic (12%) 23,705 34,296
Black (14%) 40,344 31,445
American Indian (.3%) 433 1,109
Asian/Pacific Islander (3%) 1,533 1,342



Students In Every Grade Were Affected
1998-1999
Incidences

re-K

OCO~NOOARNWN-=XT

- A
N -~ O

19
458
1,456
1,876
2,599
3,609
4,296
9,018
14,432
15,069
25,167
19,397
15,998
10,691

1999-2000
Incidences

N
N

511
1,254
2,104
3,142
3,936
4,647

10,385
16,813
15,928
28,584
23,467
17,046
13,197

CALA
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Transitioning Pitfalls

= Transitions...

= From Pre-K to kindergarten...
elementary to middle... to high
school

= From class to class
= From bus to school
= From lunch to school work
= Transitions are TOUGH!!! CALé}



1999-2000 In-School
Suspensions

= 16 % of incidences in grades PK - 5
served in-school suspensions

= 40 % of incidences in grades 6 - 8
served in-school suspensions

= 50 % of incidences in grades 9 -12
served in-school suspensions '
CAL

o 147
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Children Out of School From

Suspension & Expulsion

Not receiving academic classroom instruction

Students getting further behind academically

No intervention provided to ameliorate the

behavior that is being disciplined

Higher likelihood to get involved with risky

behaviors and become involved with
juvenile justice system

i, 148
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The Number s

* |n 1999-2000, the 141,434
incidences accounted for
330,811 school days lost (which
equals 1,838 school years of
180-day length) in on/y one

149
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New CT Legislation to Help
Schools Manage the Problem

Public Act No. 07 - 66: An Act Concerning In-School Suspensions (Approved May
30, 2007; Effective July 1, 2009)

“lsnc hool suspension” means an exclusion
more than ten consecutive school days, but not exclusion from school, provided

such exclusion shall not extend beyond the end of the school year in which such in-
school suspension was imposed.

Suspensions pursuant to this section shall be in-school suspensions, unless the
hearing .determines that the pupil bei n
persons or property or such a disruption of the educational process that the pupil

shall be excluded from school during the period of suspension.

An in-school suspension may be served in the school that the pupil attends, or in
any school building under the jurisdiction of the local or regional

board of education, as deterr@ne]: y su
(added under Public Act No. 08-160) A
150




“Zero Tolerance Policies”

= Fear of horrific school violence, fueled by the
media, has led to increased support for and
enactment of “Zero Tolerance Policies” in
many public schools

= Statutory language does not exist in state or
federal law; language used by Boards of
Education

= Such policies, although well-intended,
generally allow for no discretion in
suspension and expulsion

).
decisions ( :ALé’}
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S0, Who's “At Risk™?
= Since 9-11 everyone is “at risk”

= Children can be at risk (barriers to learning) in
a number of different ways:
= emoltionally
= socially
= physically
= gcademically
= behaviorally

152
CONNECTICUT ACCOUNTABILITY
FOR LEARNING INITIATIVE



Saving “At Risk” Children

= The single most important factor in
helping children who are “at risk” in
any way is the presence in their life
of at least one caring adult / mentor

= More often than nol, that caring
aadult is a teacher or mentor and

not a family member |
CALA
L



The “Age Of Information”
And The Public School

= Everybody is "Plugged-In”
Technologically

= Computer and Internet as One-Stop
Answer/Solution Location

= “Toys” / Devices

= Speed / Fast Paced
= Complex

= Egocentric ( :AL;}
1 154
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In fact, this new “Age of Information” is
something of a double-edged sword:

The more that we connect with things, the less we
connect with people

Only if technology is viewed as a tool (as a means
fo an end) in the educational context does it really
make sense

It is possible to harness the immense potential of
technology fo promofte and encourage positive
relationships and school connectedness

CONMNECTICUT ACCOUNTABILITY
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The “Age Of Anger And
Frustration®

Lack of civility in society

Impatience in personal and public
relationships

Increased incidence of volatile behaviors

Rage and both its personal and

public manifestations
CALA
L



The Intimacy Gap . . .

A cultural creation

Developed over a century
= Beginnings are seen in the Industrial Revolution

Manifestations include:
= Unsafe neighborhoods
Fearful/distrustful of others
The “Me” generation
Lack of community support for schools
Imbalanced focus on academic achievement over

civic development
CALA
= 5
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Toward A Solution

= We have a desperate need to reconnectand
value one another. The solution will be:

= Complex
= Tiers I, Il and Il (prevention/intervention continuum)

= Multidimensional
= Long-term
= Culturally and ecologically grounded

= Never-ending é}
_ 1i~ . 158



Linda Lantieri’s Story . . .

= Cultural Change
= Paradigm Shift

= Years to Fully Realize

% 159
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Developing Common
Language That Works:

“We don’t do that
/N our school.”

CONNECTICUT ACCOUNTABILITY



Creating A Caring Majority: Tapping Into
The Here-To-Fore “Silent Majority”

= 20% of the population begins
change

= Shared primary goal: 700 % of
school population must be safe

= Give students permission to stand
up for each other

= Adult modeling
= Adults cannot do it alone CAL

Y




Reaching The “Tipping Point”

= The analogy of smoking in the USA
= Standing up for what is right

= Confronting improprieties

= Helping others: “The waiting room”

= "Bullying” behaviors diminish

% 162
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The Role Of The Bystander

= An “innocent bystander” is an
oxymoron

= |If a person is not an active part of
the solution, she or he is affected
by the problem, and helps to
perpetuate the problem

= Bystanders must become

‘allies” :l - L é}
L 163
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A Critical Distinction

= Bystander: A person who
withesses an act or an event
without participating in it

= Ally: A person who is on your side
or helps you In a situation é}



Tattling And Telling . . .

= Tattling (snitching, “narcing,” ratting, etc.)
= Getting someone /n trouble
= A form of teasing
= Developmental issues

= Telling (sharing information that needs to be
heard)
= Dangerous
= Hurtful
= Getting someone ouf oftrouble
= Adults must listen

= Children must be heard CALé}
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Student “Code Of Silence”

Many problems are not reported

Adult reception is cold - discourage further
student reporting

- Cc_)m.municating back to students who qgotell is
missing

“Telling” makes the situation worse

Penalty for going public

Fear of retribution

Double violation: for initial pain and |
then for the aftermath of telling CALé’}



Modeling: Shaping Personalities

= Belief/Attitudes = Behavior; How

toward; others:
* Factual " Act
knowledge = Talk
= Ethics and morals = Communicate
= Character = |nteract
= Rules = Treat others
= Organizations = Use leisure time
= People = Live their lives

% 167
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Modeling Behavior

= The role of adults as moral agents and
exemplars:

= Parents

= Teachers

= Administrators

= Support Staff

= Other School Personnel
= Community

% 168
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Activity
= Consider the concept of "RESPECT”

= Reflect upon what respect means in
school...

= What does it look like?
= What does it feel like?
= What does it sound like?
= What about disrespect?

= Write, draw, describe, etc. on posted
chart paper (with or without CAL
Post-Its)




The Nature of Respect

= Respect is an earned quality (you have
lo give it to get It).
= Everyone is owed respectful treatment
even without demonstrating merit
= First, Adult toward Adult
= Second, Adult toward Child
= Third Child toward Adult

= Finally, Child toward Child CAL éﬁ’



Putting Our Own House In Order:
Honoring the Circle of Courage

= Staff Morale
= Social Events

= Faculty Room
= Student Files

CONNECTICUT ACCOUNTABILITY



The Elements Of Respect: What
it Looks, Feels and Sounds Like

Respect entails . . .

= Common courtesy

= Using given or chosen names (not street names)
= Real listening (not just waiting fo talk)

= Willingness to address, rather than ignore, difficult
Issues

= Capacity for empathy/compassion/caring

= Treating others fairly and appropriately

= Being honest, forthright and trustworthy

= Understanding and accepting of differences
= Recognizing that adults are fallible

= |Learning to give honest apologies CALéﬁ?
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Adults: Mentors, Not Friends

= Must be friendly and compassionate
= Students have friends

= Students want and need adults to be:
= Adults
= Mentors
= Guides
= Parents
= Teachers

173
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you

What Is Friendship?

G

‘/4, R
NSl SN,
‘9'4:(/4
W7

“A friend is someone who likes

”n

CALA
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Healthy Friendships: A
Life Raft for Everyone

= Beyond “primary” level (skin-deep)

= Secondary in nature: know the person
beyond the outer appearance

= Inclusive

= Non-exclusive

= Limitless

= Members of multiple groups

175
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The Elements Of 7RUE Friendship:
What It Feels Like And Looks Like

Listens

Kind

Polite and considerate
Trustworthy

Keeps promises
Honors confidentiality

Shares common
interests

Look up to/respect

“Being there for you”
Laughing “with”
Mutually beneficial

Shares successes and
failures

Reaches out to
communicate and
support

Appreciates one
another’s strengths

L 176
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Critical Importance of Making
Healthy Friendships

Children who have a support system
of frue friends are less likely to get
targeted

A child won’t be everyone’s “friend,”
but it is important to be friendly and

respectful to a//
CALé} )
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Universal Character Traits

In the early 1990s, a diverse group held a
conference and agreed to promote 10

“uni versal traits”
= Respect = Caring/ .
compassion

= Responsibility

_ = Civic virtue
= Trustworthiness .
- Honesty = Fairness
Inteqrit " Justice
Ity = Citizenship

% 178
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What Are “Core Values”™?

The “Golden Rule” as the
ultimate measure:

Treat others the way in
which you would wish fo be

agﬁf:ﬂQ
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EV en Bet t e

The Platinum Rule:
Treat others the way
they wish you would
treat them y
CALY™



Codes of Ethics and The
Educator

e Guidelines for Practice
« Strategies

» Not necessarily recipes
for action

% 181
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Connecticut’s
Code of
Professional
Responsibility
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P.#12-13

Table Discussion

= Review the Administrators or Teachers
Code of Professional Responsibility

= Preamble: paragraph 2, first sentence
= Section B

= Underline those portions that align with
this work on school climate

= Share your findings with your
colleagues

= Be prepared to report out CALé}



Role-Playing Activity
... Again

= Administrator with teacher:

= Administrator has a meeting with
English teacher for documented
use of repeated sarcasm and
ridicule with some students, while
showing favoritism to a

select few CAL éﬁ’
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A Call To Action:
Improving School Climate

Improving school climate i1s among
the most effective ways of
Improving the lives of youth,
preventing violence and creating
physically, emotionally and
intellectually safe, supportive and
positive learning

environments CALéZ



Where Do We Go
From Here?

* Promote resiliency

= Re-focus on the need to reconnect
to people rather than things
" Close the “Intimacy Gap”
= Start small: a never ending process
= Choose one thing at a

time to tackle ( :ALéﬁ?
1 186
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P.#14 -18

Table Discussion

= Review definition of Resillency

= With your colleagues, examine the
“Profile of a School Needing to Enhance
Climate and Foster Resiliency”

= How does your own setting measure up?
= Be prepared to report out
= Whole group exploration of

making systemic change CALé’}



Mandates Make |t
The | DEAL, Ho we\

Every school community member,
adult and student, should leave his
or her house in the morning with a
smile, go through the entire school
day wearing that smile and arrive
back home looking forward to

returning to school the CALé}
following day LA



Another Important Measure

= Look around the school or organization
and notice any positive-affirmation
slogans and posters that are posted on
the walls.

= Ask the question:

= If | were a student on the lowest rung of
my school’s/ organization’s pecking
order, would these posters reflect my
experience at this school/

organization? |
CALA
L



Gefting Started...

‘Reflections on Relationships”



P.# 19

Table Discussion

= Read the four questions

= Choose only one on which to
reflect with your colleagues

= Share your thoughts
= Be prepared to report

L 191
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Toward a New
“Zero Tolerance” Aftifude

= Zero tolerance for:
= Name-calling
= Teasing
= Exclusion

Ridicule
-Hazing

-Harassing

= Threatening
= Bullying behaviors
= Put-downs



We need to augment one-shoft
band-aid approaches with
multidimensional solution paths.

Teaching Methods

Ethical
Honor all learning styles

Culture of the School
Norms and standards

Classroom Climate

5/
Treatment of others C ALﬁk



Using EVERY Adult to Foster
Positive Connections

= Create family-sized groups
= Non-academic foci

= Formal and/or Informal



Who Are The Adults?

Parents
Administrators
Teachers

Pupil Support Staff
Office Workers

Nurses
Paraprofessionals
Community Volunteers
Maintenance Staff
Cafeteria Workers
After-School Care Workers
Bus Drivers

L 195
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Practical Guidelines For Creating
Respectful Environments What Best Practice™*
Dictates: /t’'s All About Relationships

Language Use
Adult Modeling
Discussion Forums

Swift and Developmentally Appropriate
Confrontation of Breaches

Classroom and School Rules

Ethical Teaching Methods

Clear Academic and Behavioral Expectations
Consistent, Predictable and Appropriate Discipline

Predictable Consequences for Actions
that teach

Flexibility with Children’s Ability to CALéﬁ?
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Language Use

Respectful and polite
Non-Homophobic
Non-Racist

Non-Sexist

No Profanity

No Ethnic / Religious Slurs

The Distinction Between Joking and Humor
= “| was only joking/kidding”

Non-Sarcastic CAL é,ﬁ’
L



Sarcasm;
“The Tearing of Flesh”

\\_: \_\::
S 1373 UGG Fextas Syrocas o

YES, SIR... ('D LIKE TO

PROTEST A G6RADE THAT

MY TEACHER GAVE ME
ON OUR LAST TEST..

—

i

WA SO0y Corm

THAT'S NOT A GRADE .
THAT'S SARCASM !




Are Bad Words a Big Deal?

BYes, they are!
B Rude
B Uneducated communication

®\Nords have power; especially those
that become ordinary language

B Standard American English contains
more words that any other world

language; choose others than
“rude” words CALé}



A Familiar Nursery Rhyme:
Unfortunate Myth...And Reality

“Sticks and stones can break your
bones, but names will never hurt
you.”

“Sticks and stones will break my
bones...And Words CAN Hurt
Forever.”

Words DO hurt

% 200
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Recognizing Simple Deeds

Recognize everyday positive gestures
Support student efforts in addition to

outcomes
“Process” as well as “product”

Not necessary to institutionalize
Intrinsic vs. extrinsic motivation

= Children should learn to behave appropriately

because it is the “right thing to do,

” rather than

because they will get a reward for doing so

Marzano, Peckering and Pollock; Classroom Instruction
that Works: Research-Based Strategies for Increasing
Student Achievement

CALA
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Adult Modeling: We Are Al
Models... We might As Well Be

Good Ones

Language Use

Moral Behavior
Demonstrating Compassion
Elements of Respect
Listening

Mentorship, not Friendship
Conflict Resolution

Display of Common Courtesy

8 202
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Peer Leadership Efforts are
Effective

= Schools that report experiencing the safest climates all have
meaningful, successful and developmentally appropriate peer
leadership programs

Majority of student body aware of the program

Students of traditionally targeted groups and non-college bound
students report much greater confidence that adults will speak up to
stop harassment

Students perceive high level of respect from all adults in school

Students report lower levels of harassment and positive feelings of
safety

Peer leaders felt passion, pride and excitement in
working to make their schools safer

Empowering experience for all CALé}
= 03
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Creating Welcoming School
Environments: Talking With
Parents/Guardians

= Develop positive rapport

= Use home phone calls, e-mail to
check-in

= Call one parent/guardian a night
= Create respectful, collaborative and

caring relationships
CALA
o



Dealing with Confrontations

= Listen actively
= No sarcasm

= Useful pattern of questioning
= “What goals do you have for your child?”

= “How do you see him or her reaching those
goals?”

= Align family and school goals collaboratively
= “How can we work collaboratively to attain these

goals?” éﬁ’
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Discussion Forums with
Students

= Ready to Listen
= Regular Schedule -- Daily if Possible

= Acknowledge every individual at least
once every day

= Classroom Opportunities
= Open Door Policies
= Confidentiality, if possible

and appropriate CALéﬁ?
L



Swift and Developmentally Appropriate
Confrontation Of Breaches

= Respond to “Telling”
= Remind if “Tattling”

= Turn it into a “teachable moment”
= Discipline vs. Reminders
= Use of Discretion

= No “Group Punishment”
= Disciplining all for the indiscretions of the few
= Denying rewards because a few did not comply

= Academic work should not be

used as “punishment’ CALéﬁ’
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School Rules

= One or many: number does not matter

= Given by adults or developed with students:
it does not matter

= There must be:
= Consistency

= Full and complete understanding
= Buy-In

= Cooperation ( lA Lg
i 208
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Ethical Teaching Methods

= The “Golden/Platinum Rule” as the
measure for all we do

= Talking with colleagues
= Talking with parents

= Talking with students

= Assignments in class

= Homework
= A “no tears” measure of success

= Discipline and reminders CALé'}
L




Clear Academic and
Behavior Expectations

Needs to be time spent in a collaborative
discussion of expectations

= Practice, role-play and use teachable moments

Need to be put in writing
= Academic
= Behavioral

Ample time set aside for parents and
students to digest

Contracts should be signed when the
parents truly agree with the C AL
contents
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Discipline Vs. Punishment

= Punishment is designed to inflict
emotional, psychological or physical pain

* Punishment teaches:
= Avoidance of the punishers
= Efforts not to be caught

= Discipline is designed to help students
learn, understand and improve behavior

= Reminders
éi/\:ll
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Consistent, Predictable and
Appropriate Discipline

Developmentally appropriate
Individualized for the student
Implemented after thoughtful reflection
No group discipline/“punishment”

No use of academics as
“punishment”

N 212
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The Responsibility Of The Adults In
The School: Deal with [t!!!

= Adults must accept responsibility not

just for their own classes, classrooms
and offices but for the entire school:

= Buses

= Halls and stairwells

= Cafeterias

= Bathrooms

* Locker rooms

= Playgrounds

= Community (:AL?
i 213
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Role of Faculty/Staff:

Essential Elements

= Speaking up
= Immediately
= Consistently

= Vocal and visible to
violations

= Degrading/mean-
spirited language

= Slurs

= Harassing conduct

= |ntervening: facilitative
vs. directive

Classrooms
Halls
Cafeteria
Bathrooms
Buses
Playing fields
Everywhere!



Synopsis: The Bottom Line

In other words, what we need
fo do Is fo create and
maintain healthy

climates of respect
CALé*
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We can create these kinds of
schools, but only if we
demonstrate leadership — only If
we stand up and speak up for
civility and respect.

We can create schools where
every single child and adult feels
respected and valued. é"A?

TA
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“...what must it feel like to be in a
[school] building where the entire
entity supports and believes In
every [student] that walks through
the door...it is our
responsibility...to make that
vision real.”

Dennis Van Roekel, President-elect of the NEA (7-6-08) ( ALé}
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Climates of Respect: True
Learning Communities

Not an add-on: a necessity

Schools and community
organizations should be modeling
the best, not perpetrating the
worst

CONNECTICUT ACCOUNTABILITY



Five Levels of Competence in the Adult Learner

Conscious
Unconscious

Competence
(While | do it without
conscious thought, |
Unconscious am very able to
Competence explain to others what
(It has become went into my
automatic; it is simply ~ decision-making; |
how | do what | do) have metacognition
Conscious regarding it.)
Competence

(If I think about it all

the time, | can try to

put it into practice)

Conscious

Incompetence
(I am aware that |
don’t know it)

Unconscious
Incompetence

(1 don’t even know
what | don’t know) ( AL
21
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P. # 20

Creating A Learning Community Of
Respect: Action Planning

= What actions address individual needs?
= \What actions focus on the classroom?
= \WWhat actions embrace the school as a whole?

= What actions reach into the greater community?

CALé}
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Assessment Section

Moving Into Action: Next Steps

Collect data on climate

Set realistic goals
Immediate tasks
Intermediate tasks
Long term tasks
Who is responsible?

CONMNECTICUT ACCOUNTABILITY
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Using Data to Guide School
Climate Improvement

= Review school climate survey samples
= |[mplement appropriate surveys
= Collect the data results

= Data Teams™ analyze and determine next
steps, including benchmarks to measure
progress

= Create school/district climate

iImprovement plans CAL;} §



Jo Ann Freiberg, Ph.D.
joann.freiberg@ct.gov
(860) 713-6598
Vivian Batterson

vbatterson@eastconn.org
(860) 455-0707
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